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Session Objectives

Identify roles and perspectives in the Quality Matters (QM) 
process (post a timeline of roles in the process).

Identify potential barriers and benefits to applying the QM 
process in higher education settings. 

Apply a Webquest template of select QM standards in relation to 
institutional needs.



QM Background 
Circa 2005 - Online teaching to Principals in 
China

Circa 2010 -2013 – University sponsor grants to 
design and deliver courses in summer session.  
First exposure to QM in the redesign of two 
courses.  Process guided by Audrey Cutler, TU 
Instructional Designer Extraordinaire

Circa 2015 – Co-authored report with 
suggested guideline for online learning for 
Towson University

Currently – QM Peer Previewer, TU Gold 
Reviewer



Session Agenda
Part I.  (0-5 minutes) A media clip will be displayed providing an overview of the Quality Matter Process.

Part II.  (6-15 minutes)  Using Think-Pair-Share, participants will briefly discuss any successes or challenges to 
online course design in their home institutions.  Forming groupings of four, the challenges to online instruction 
will be collated and listed on chart paper and posted around the room.  

Part III. (16- 30 minutes) While in teams/groups of four, participants will in examine a template of the select QM 
standards via a Webquest.   QM standards criteria to be shared includes: elements needed in course introduction; 
alignment of goals, objectives, content, and media; evaluative and assessment criteria; and multiple modes of 
learning and assessment.

Collectively, each team will utilize the Webquest to rate, via a Likert scale, the degree of pedagogy and technical 
knowledge required to successfully implement each QM standard in online course design, while concurrently 
noting any new challenges presented by the QM process.

Part IV.  (30-40) Upon completion of the Webquest activity, teams will add any potential challenges to online 
design to the charts created in Part II above.

Part V.  (40-50) Charts will be reviewed and challenges via QM Quality Assurance will be discussed.  This closing 
discussion will present possible support mechanisms that would support the successful application of the QM 
process in online course design.



Quick Group Assessment (EPR) 

•Teaching undergraduates, 
graduates or both

•Typical class size

•Design own courses



I. Quality Matters Introduction

https://www.youtube.com/watch?v=yQm_WbRxOGU

https://www.youtube.com/watch?v=yQm_WbRxOGU
https://www.youtube.com/watch?v=yQm_WbRxOGU


Quality Matters
The Quality Matters (QM) process is a faculty-centered, peer review process that is designed to 
certify the quality of online and blended courses. 

 Quality Matters (QM) has been considered to be the national standard for the design, 
implementation and improvement of online and hybrid courses (Guidelines, 2009).  QM is used 
for the certification of the design of online and blended courses; more than 23,000 faculty and 
instructional design staff have been trained on the QM process (QM Program, 2017a).  

The QM rubric is to be used with courses that are fully online or hybrid and blended courses 
with significant online components (Quality Matters Program, 2017b). 



QM Resources
Presentation Resources Available Via:

https://wp.towson.edu/librarymediadiversity/universal-design-for-learning-udl/

UDL and QM Checklist

Alternative Assessment Template

Screen Capture and Audio Feedback Resources

Online Course Module Planning Template

Research Article

https://wp.towson.edu/librarymediadiversity/universal-design-for-learning-udl/


II. Brainstorming Challenges to Online 
Course Design

A.  Using Think-Pair-Share, will briefly discuss with a partner any successes or challenges to online 
course design in your home institutions.  

B.  Form groupings of four, write down the challenges to online instruction on chart paper, and 
post around the room.



III. QM Standards Analysis
Part III. (16- 30 minutes) While in teams/groups of four, participants will in 
examine a template of the select QM standards via a WebQuest.   

QM standards criteria to be shared includes: elements needed in course 
introduction; alignment of goals, objectives, content, and media; evaluative and 
assessment criteria; and multiple modes of learning and assessment.

Collectively, each team will utilize the WebQuest to rate, via a Likert probability 
scale, the degree of pedagogy and technical knowledge required to successfully 
implement each QM standard in online course design, while concurrently noting 
any new challenges presented by the QM process.



Part IV. Additional Challenges? 
Upon completion of the WebQuest activity, teams will add any potential challenges to online 
design to the charts created in Part II above.



Part V. Closing:  Successes in Online 
Leaning
This closing discussion will present possible support mechanisms that would support the 
successful application of the QM process in online course design.



QM:  Select Course 
Content and Delivery 
Methods



Supplemental Content
The following slides present content outlining the application of the QM process.



Context and Background 

Instructions provide a clear start and identify course components (QM 1.1).

Syllabus

Course Objectives

Contact Information



Context and Background 
Introduce the purpose and structure of the 
course (QM 1.2).



Context and Background 
Course and/or institutional policies are 
presented (QM 1.4).



Learning Objectives 

Course learning objectives are measurable (QM 2.1)



Learning Objectives 
Learning objectives and related outcomes are consistent with course objectives (QM 2.2)



Learning Objectives 

Learning objectives are stated clearly and written from the student’s perspective (QM 2.3)

E.g.  The students will utilize research data bases and authoritative resources to develop 
a thesis statement related to current issues in the fields of educational technology and 
instructional design.



Learning Objectives 

Instructions are presented in a wide array of formats with samples outcomes (UDL 1, 2.5)

http://screencast.com/t/DtN8jeO6B

Print
Audio/Video

http://screencast.com/t/DtN8jeO6B
http://screencast.com/t/DtN8jeO6B


Assessments including Assignments and 
Expectations  
Assessments measure learning objectives and are consistent with course activities (QM 3.1)

Objectives

Learning Activities

Assessments



Assessments including Assignments and 
Expectations  

Course grading policy is stated clearly (QM 3.2)

-Grading Policies this is a partial sample policy:

Assignments will be due on the posted due dates. The intention is to 
make you aware of the major assignments from the start of the 
course so that you know the long-term expectations. On time 
delivery of assignments is expected and rewarded.  If you will need 
an extension, it is essential to make a request prior to the due 
date. A high degree of professionalism is expected of all students.



Assessments including Assignments and 
Expectations  

Assessments are sequenced, varied, and appropriate to the student work (QM 3.4)

Multiple opportunities are provided to measure student learning (QM 3.5)

Assessments Points Due Dates (no 
later than):

Module 1 Personal Introductions Wiki and Class Survey 6 May 30

Research Paper Thesis Statement 5 June 6

Module 3 Wiki, Prezi or PowerPoint 15 June 13



Instructional Materials and Resources
Clearly stated purpose for instructional 
materials that are related to learning activities 
(QM 4.1, 4.2)

Course resources are appropriately cited and 
current (QM 4.3, 4.4)

Instructional materials present a variety of 
formats and perspectives on the course 
content (QM 4.5, UDL 1, 2.5, 3.3)

http://www.kurzweiledu.com/experience-kurzweil/video-library/video-bill-schulte_udl.html

http://www.kurzweiledu.com/experience-kurzweil/video-library/video-bill-schulte_udl.html


Course Technology and Delivery Systems

Course instructions articulate or link to the 
institution’s accessibility policies and services 
(QM 7.2)

Course instructions include how student 
support services help learners succeed (QM 
7.4)



Course Technology and Delivery Systems
Course delivery is presented in online modules 
(standardized units).



Course Navigation and Technology
All course tools and media are aligned with the course learning objectives (QM 6.1)

Navigation via the online tools and media is logical, consistent and efficient (QM 6.3)

Course technologies are readily accessible and are current (QM 6.4)

Alignment
Ease of 

Navigation Accessibility



Course Navigation and Technology

The course tools promote active student learning by optimizing individual choice (QM 5.2, UDL 
7.1) and autonomy



Course Navigation and Technology
Course design and implementation should 
minimize threats and distractions to learning 
(UDL 7.3)

Course design is focused on minimizing 
distractions and facilitates readability by utilizing 
multiple media (UDL 2.5)

Consistent and motivational while minimally 
distracting!

Link to Sample Module Print Directions

Module format:

https://wp.towson.edu/librarymediadiversity/files/2018/03/module4csummer2017-1ielgvn.docx


Learner Interaction 
(among students and with faculty)
The requirements for student participation and interaction is clearly stated (QM5.4)

Plan for classroom response time and feedback on assignments is clearly stated (QM5.3)



Learner Interaction 
(among students and with faculty)
Learning activities advance the achievement and heighten the salience of the course learning 
objectives (QM5.1, UDL 8.1)



Learner Interaction 
(among students and with faculty)

Active learning is promoted by optimizing 
relevance, value and authenticity (UDL 7.2) of 
the learning activities.



Learner Interaction 
(among students and with faculty)
Active learning is promoted by fostering 
collaboration (UDL 8.3) between students and 
with faculty



Learner Interaction 
(among students and with faculty)

Active learning is promoted by communication 
and increasing mastery-oriented feedback 
(UDL 8.4)

Detailed Feedback

Written

Audio

Screen Capture

VideoSynchronous

Asynchronous



Learning Support and Accessibility
Course design, navigation and implementation 
exemplify accessibility for all learners (QM8)

The essence of UDL



Learning Support and Accessibility
Accessible technologies are utilized and 
guidance is provided on obtaining 
accommodations (QM 8.1)

The course accommodates and optimizes the 
use of assistive tools, technologies, and 
alternative means of access. (QM 8.3, UDL 
4.2).  

Click on this link for sample:

https://www.towson.edu/about/accessibility/technology/

https://www.towson.edu/about/accessibility/technology/


Learning Support and Accessibility
Alternatives are provided for the perception of auditory and visual content (QM 8.3, UDL 1.2, 
1.3) 

Presentation of information should be customized to best meet the learning needs of diverse 
course populations (UDL 1.1)

E.g.:  closed caption video

Click on link to play video:

https://www.youtube.com/watch?v=bDvKnY0g6e4

https://www.youtube.com/watch?v=bDvKnY0g6e4


Learning Support and Accessibility
Consideration is given to the clarification of vocabulary, symbols, notation and syntax unique to 
respective course content (UDL 2.1, 2.2, 2.3)

http://www.udlcenter.org/aboutudl/udlguidelines/principle1

http://www.udlcenter.org/aboutudl/udlguidelines/principle1


Learning Support and Accessibility
Course design varies the methods of responses and navigation as a mode for providing options 
for physical participation (UDL 4.1)

Written

Audio

Screen Capture

VideoSynchronous

Asynchronous
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